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	Decision Two: The performance or product project

                         that will be the culminating activity of the unit
	Note: Decision One is the Content Map

	

	Students’ Assignment Page for the Culminating Activity

	
	
	
	
	
	
	
	
	

	Essential Question (EQ) of the Culminating Activity:  (Once the EQ is stated, place the answer/idea to the EQ within parentheses.)

	What might the relationship be between factors and multiples? (Factors and multiples are used to find the GCF and LCM).


	
	
	
	
	
	
	
	
	

	Paragraph Description of the Culminating Activity:

	In math journals, students will describe the differences between the greatest common factor (GCF) and the least common multiple (LCM) of two or more numbers. Students will include two examples.

GO -Justify Your Answer 
GO -Compare/Contrast 1 and 2

	
	
	
	
	
	
	
	
	

	Steps/Task Analysis of Culminating Activity   (Include an example Graphic Organizer (GO).   See page 27 for GO index.  Cite GO title and page # in text box below.)

	1. The students will list all the common factors of the pair or set of numbers.

2. The students will identify the greatest common factor by placing a circle around it. 

3. The students will define the greatest common factor as the largest number that is a factor of two or more numbers.  

4. The students will be required to use complete sentences and correct punctuation in writing their explanations. 

5. The students will explain how to find the least common multiple by writing the multiples of a number or a set of numbers. 

6. The students will identify least common multiple by placing a circle around it.

7. The students will define least common multiple as the least number, other than 0, that is a common multiple of two or more numbers.

8. Examples will be given in the form of numbers and drawings.

9. The rubric will be provided to students prior to activity.  Students should use the rubric to assess themselves during the activity. 

10. An example of exemplary journal writing will also be shared with the students.

	Decision 3: Culminating Activity/Project Rubric

	
	
	
	
	

	                  Scale

Criteria
	4
	3
	2
	1

	The GCF and LCM

   are identified.


	Both GCF and LCM are identified by using listing method
	Only LCM or GCF was identified
	Proper steps were used but only GCF or LCM was identified
	Proper steps were used but GCF or LCM was not identified     

	Correct examples of GCF and LCM are given
	Correct examples of GCF and LCM are given in both number and picture form
	Correct examples of GCF and LCM are given in either number or picture form
	One example is given in number or picture form
	incorrect examples are given(attempt was made)

	Complete sentences and correct punctuation


	Uses complete sentences and correct punctuation     
	Uses complete sentences and minor punctuation errors are made
	Does not use all complete sentences and there are major errors in punctuation.
	No attempt to write sentences

	     
	     
	     
	     
	     


	Decision 4: Student Assessments

	

	Plan for how students will indicate learning and understanding of the 
concepts in the unit. How will you assess learning?
Possibilities / Options:   

·   Short answer tests or quizzes

·   Student logs or journals as informal writing

·   Center / station / lab activities

·   Formal writing assignments

·   Design and/or construct model / museum / exhibit

·   Informal or formal student observations or interviews


	

	· Short answer (20 questions) tests or quizzes
· Journal entries

· Construct models on centimeter grid paper

· formal student observations or interviews

· oral or written explanations of daily work

· culminating Activity


	Decision 5: Launch Activities

	

	Develops student interest and links prior knowledge. Provides the content map and key vocabulary to students.

	

	Literature Link:  The Math Curse by Jon Scieska and Lane Smith

1) Each student will be given a book to read.  This book is about a girl who wakes up one day to find that everything is a math problem. She tells a story of how the math curse can be broken. In pairs, students will name as many different situations that the use of factors and multiples was used .They will have 3 minutes to discuss, and results will be recorded.  Discuss as a class. 

2) Use the word map outline 1 to give students the big picture of what they will learn in the unit and to preview the vocabulary.

3) Use KWL chart 
4) See GPS website for “Factor and Multiple Task”(see resource page)



	Decision 6:  Acquisition Lessons

Plan the acquisition lessons you need for your Learning Unit. You must have at 

least one lesson for each of your essential questions in your Content Map.


	See the Acquisition Lessons Templates (pages 11-17) and the 

Extending Thinking Lesson Planning Templates (pages 18-24) to complete Decision 6.

	

	Decision 7: Extending Thinking Activities Summary

	Briefly describe your extending thinking strategies specific to your unit.  Please provide full explanation via the templates on pages 18-24.

	Have extending activities or lessons for most important concepts/skills

Cause/Effect
Compare/Contrast
            Constructing Support


Justification
          Induction

            Deduction


Error Analysis 
Abstracting
   
            Analyzing Perspectives

Classifying 

Example to Idea
            Idea to Example

Evaluation 

Writing Prompts

	

	Lesson 1 –   Cause/Effect, Justification, Evaluation, Writing Prompts, (See lesson 1 Extending and Refining Activity)

Lesson 2 – Classifying, Justification, Compare/Contrast, Example to Idea (See Lesson 2 Extending and Refining Activity)
Culminating Activity-Analysis

	

	

	Decision 8: Differentiating the Unit

	

	What accommodations will you make in order to meet the varied interests, learning styles, and ability levels of all students?

	

	In order to meet the varied interest of the students, games will be played, pictures will be drawn, and books will be read.
The kinesthetic learner will be taught by the use of manipulatives and grid drawings.  The auditory learner will listen while important concepts are being discussed.  The visual learner will be exposed to the math material by the use of the overhead projector, chalkboard, and grid drawings.

	

	Decision 9: Lesson/Activity Sequence and Timeline

	

	What is the most viable sequence for the experiences, activities, and lessons in order to help students learn to the best of their abilities? Put the Lesson Essential Questions, activities, and experiences in order.



	The unit will be taught as outlined in the Content Map.  
First:  How do we apply factors and multiples in solving arithmetic operations?
Second:  What is the difference between prime and composite numbers?
Third:  How do you determine the greatest common factor from a set of numbers?

Fourth:  How do you determine the least common multiple from a set of numbers?
Culminating Activity     

	

	Decision 10:  Review and Revise

	

	How will you review this unit in order to improve it prior to using it again or sharing it?

What criteria will you use to determine the need to make improvements?

List when you will conduct distributed reflection.

	

	A group of master teachers will review the unit and offer suggestions.  Team teachers will offer suggestions on what worked or did not work with their group of students.  According the formal and informal assessments, evaluation should be made concerning whether the unit was successful.  A great deal of reflection will be done as teacher observes students.

	

	Decision 11:  Resources and Materials (Copyright/References) for Learning Unit

	Left Column: Unit Writer to list copyright and references resources used for developing the unit.  

Right Column: Provision to list comparable resources at a later time.




	Copyright/References provided by Unit Writer
	Comparable Copyright /References 

	2000/Sadlier-Oxford/ Progress in Mathematics
	     

	GPS website www.georgiaperformancestandards.com
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     

	     
	     



Acquisition Lesson Planning Form

Plan for the Concept, Topic, or Skill – Not for the Day


	Created By:
	Laura Cox

	
	

	Essential Question:
	How do we apply factors and multiples in solving arithmetic operations?     

	Activating Strategies:

(Learners Mentally Active)
	Game:  What Number Am I?  The first hint is a factor hint.  The second hint is a multiple hint.  The third hint is of choice. Example: I am a number that is a factor of 16; I am also a multiple of four, What number am I? Responses will be discussed orally by student volunteers.

	Acceleration/Previewing:

(Key Vocabulary)
	rows, columns, factors, multiples, (taught in context during lesson)


	
	

	Distributed Guided Practice/

Summarizing Prompts:

(Prompts Designed to Initiate Periodic Practice or Summarizing)
	All questioning above is done in pairs. Summarizing is also explained.

	Summarizing Strategies:

(Learners Summarize &

 Answer Essential Question)
	Ticket out the door---graphic organizer will be handed in.


Acquisition Lesson Planning Form

Plan for the Concept, Topic, or Skill – Not for the Day


	Created By:
	Laura Cox

	
	

	Essential Question:
	What is the difference between prime and composite numbers?

	Activating Strategies:

(Learners Mentally Active)
	The students will draw as many rectangles with areas of 24 on centimeter grid paper.  Results will be entered in a chart, which denotes the length and width of the rectangles.  The students will also draw a rectangle with an area of 13.  Results will be recorded on the chart.

	Acceleration/Previewing:

(Key Vocabulary)
	Area, length, width, perfect number, prime numbers, composite numbers, factors     

	Teaching Strategies:

(Collaborative Pairs;

Distributed Guided Practice;

Distributed Summarizing;

Graphic Organizers)
	The teacher will write 2, 3, 5,7,11,13,17,19, __, ___, ___, ____, on the board.  The teacher will ask for volunteers to tell what numbers go in the blanks.  Ask volunteers what is it that all these numbers have in common.  The students should emphasize that the numbers listed only have two factors.  The teacher will point out the definition of a prime number. A prime number is a number greater than 1 that has only two factors, itself and 1. In order to introduce composite numbers, the same process is repeated.  The following numbers should be written on the board, 4,6,8,9,10,12,14,15,16,18, ___, ____, ______.  Ask for a volunteer to tell what numbers go in the blanks.  Ask another volunteer to tell how these numbers are similar.  The teacher points out that a composite number is a whole number greater than 1 that has more than two factors.  Do graphic organizer –Word Map Outline 1.  Ask students to explain why “0” is neither prime nor composite. (it is not a number greater than 1)

	Distributed Guided Practice/

Summarizing Prompts:

(Prompts Designed to Initiate Periodic Practice or Summarizing)
	The students will do practice exercises that are in the textbook or workbook concerning prime, composite, and perfect numbers).  The teacher will suggest that the students use the strategy of guess and test, along with a calculator, to help them find subsequent perfect numbers.  Answers will be discussed.

	Summarizing Strategies:

(Learners Summarize &

 Answer Essential Question)
	Ticket Out The Door- Students are given index cards with numbers on the back.  The students are instructed to exit the room first if the number on the back of their index card is a prime number.  As they leave, the teacher will take up their card and check the number on the back in order to assess the decision made by the student.  The student will have to sit back down and leave with other students if the response was not correct.  If any of the students that are sitting down have a prime number than he/she has the misfortune of not getting to leave the room first.      


Acquisition Lesson Planning Form

Plan for the Concept, Topic, or Skill – Not for the Day


	Created By:
	Laura Cox     

	
	

	Essential Question:
	How do you determine the greatest common factor from a set of numbers?

	Activating Strategies:

(Learners Mentally Active)
	Game:  “Guess My Number?”  The teacher will give hints as to what factors you are multiplying by.  They will list the factors as the teacher is describing them.

a. What is the smallest number with 1, 2, and 3 as factors?  

b. Find a larger number with 1, 2, and 3 as factors?

  

	Acceleration/Previewing:

(Key Vocabulary)
	Vocabulary: factor, greatest common factor (taught in context, word map)



	Teaching Strategies:

(Collaborative Pairs;

Distributed Guided Practice;

Distributed Summarizing;

Graphic Organizers)
	The teacher will ask volunteers to explain how they knew the solutions to questions a and b.  As the students explain, the teacher will write down solution on the chalkboard.  The students will assist the teacher as she lists all the factors of 12 on the board.  The teacher will also list all the factors of 36 on the board.  The teacher will ask the students to identify the common factors and then choose which factor is the greatest.  The teacher will stress the definition of the greatest common factor at this point.  The GCF is the greatest number that is a factor of two or more numbers.   The students will find the greatest common factor between a pair of numbers and from a set of numbers.  The teacher will demonstrate how to find GCF by prime factorization using a factor tree.  As the factor tree is being demonstrated, have students identify the prime and composite numbers in each row.  Point out that arranging the prime factors in order from least to greatest makes it easier to express the prime factorization of a number using exponents.


	Distributed Guided Practice/

Summarizing Prompts:

(Prompts Designed to Initiate Periodic Practice or Summarizing)
	Each student will solve exercises involving finding the greatest common factor from a pair of numbers and also from a set of numbers.

	Summarizing Strategies:

(Learners Summarize &

 Answer Essential Question)
	Math Journal—The students will explain and give examples of how they would find the greatest common factor of 27 and 42.


Acquisition Lesson Planning Form

Plan for the Concept, Topic, or Skill – Not for the Day


	Created By:
	Laura Cox     

	
	

	Essential Question:
	How do you determine the least common multiple from a set of numbers?

	Activating Strategies:

(Learners Mentally Active)
	The students will skip count by 10 and 15.  The first ten multiples will be written on the board.  The teacher will ask students which multiples do 10 and 15 have in common.  A volunteer will circle the common multiples.

	Acceleration/Previewing:

(Key Vocabulary)
	Vocabulary: multiples, common multiples, least common multiple

	Teaching Strategies:

(Collaborative Pairs;

Distributed Guided Practice;

Distributed Summarizing;

Graphic Organizers)
	The teacher will refer to the common multiples that are written on the board.  

A volunteer will be asked to identify the smallest number that they have in common.  The vocabulary word, least common multiple, will be discussed.  The LCM is the least number, other than 0, that is a common multiple of two or more numbers.  The students will fill out the graphic organizer with the information that they have learned about the least common multiple.  After the GO is completed, answers will be discussed orally.  In cooperative pairs, students will identify the LCM of the number written on the front of an index card.  The answer is written on the back of the card.  The students will analyze their mistakes by referring to the graphic organizer, error analysis.  After sufficient practice, the students will switch cards and continue activity with new cards.

	Distributed Guided Practice/

Summarizing Prompts:

(Prompts Designed to Initiate Periodic Practice or Summarizing)
	The students will individually write down solutions to 20 problems.  The students will find the LCM from a pair of numbers and from a set of numbers.     

	Summarizing Strategies:

(Learners Summarize &

 Answer Essential Question)
	The student will answer the essential question in their journals.


Acquisition Lesson Planning Form

Plan for the Concept, Topic, or Skill – Not for the Day


	Created By:
	     

	
	

	Essential Question:
	     

	Activating Strategies:

(Learners Mentally Active)
	     

	Acceleration/Previewing:

(Key Vocabulary)
	     

	Teaching Strategies:

(Collaborative Pairs;

Distributed Guided Practice;

Distributed Summarizing;

Graphic Organizers)
	     

	Distributed Guided Practice/

Summarizing Prompts:

(Prompts Designed to Initiate Periodic Practice or Summarizing)
	     

	Summarizing Strategies:

(Learners Summarize &

 Answer Essential Question)
	     


Extending Thinking Lesson Planning Form


	Name:
	Laura Cox     

	
	

	Essential Question:
	How do we apply factors and multiples in solving arithmetic operations?     

	Mini-Lesson:
	Census Problem

A census taker approaches a house and asks the woman who answers the door. “How many children do you have, and what are their ages?  Woman answers, “I have three children, and the product of their ages is 36, the sum of their ages is equal to the address of the house next door”.  The census taker answers, “I need more information.”  The woman said that she had to go.  The census taker replied, “Thank you, I have everything I need.

Question:  What are the ages of each of the three children?

	Task:
	Groups of four:

Using a table, students will find all of the sets of three numbers whose product is 36.

From the table the census taker would have known the ages of the children if the number of next door was anything but 13.  But he still needed some more information so the number had to be 13.  When the woman said that she had an eldest child then the ages had to be 2, 2 and 9 (rather than 1, 6 and 6).  So that’s how the census taker worked out the ages of the children.     

	Summarize/Sharing:
	Students will present their method to the entire class.


	
	


Extending Thinking Lesson Planning Form


	Name:
	Laura Cox     

	
	

	Essential Question:
	What are prime numbers?     

	Mini-Lesson:
	Review prime numbers.  Then have students use factor trees to find the prime factorization of 18,24,30, and 100.  Have the class skip count by 2,3,5, and 7.  Let the next student in turn give the next multiple for each number.  Duplicate and prepare a transparency of the hundred chart on page 27.  Point out the word Eratosthenes.  Do exercise 1 on the overhead while students do the same on their charts.  Then ask students to look at their charts and identify the first four prime numbers (2, 3, 5, and 7).  Have a volunteer read aloud the directions in exercise 2.  The volunteer will circle 2 and cross out all the multiples of 2 on the overhead.  The other students will do the same on their charts.  Point out that all the multiples of 2 are found in the columns headed by the first five even numbers. 

	Task:
	The students will copy the chart and use it to complete the exercises
1 2    3   4   5   6   7   8   9  10

11 12 13 14 15 16 17 18 19 20

21 22 23 24 25 26 27 28 29 30

31 32 33 34 35 36 37 38 39 40

41 42 43 44 45 46 47 48 49 50

51 52 53 54 55 56 57 58 59 60

61 62 63 64 65 66 67 68 69 70

71 72 73 74 75 76 77 78 79 80

81 82 83 84 85 86 87 88 89 90

91 92 93 94 95 96 97 98 99 100
Use the chart to complete the following.

1. Cross out 1, because it is neither prime nor composite.

2. Circle 2, the first prime number.  Cross out every multiple of 2.

3. Circle 3, the second prime number.  Cross out every multiple of 3, including those already crossed out.

4. Circle 5, the third prime number.  Cross out every multiple of 5, including those already crossed out.

5. Circle 7, the fourth prime number.  Cross out every multiple of 7, including those already crossed out.  Circle the remaining numbers.  The circled numbers are prime numbers.

6. Tell whether each number is prime or composite:

a.  13     b.  37     c.  49     d.  57     e.  59     f.  84

7. Find prime numbers that complete each statement.

a.  69 =____x____          b.  ____+____= 66          c.  91 =____x____          d.  ____-____= 76



	Summarize/Sharing:
	Students will exchange problems and check answers. Students will discuss mistakes made.     

	Assignment:
	Students will make up problems like those in exercise 7.


Extending Thinking Lesson Planning Form


	Name:
	     

	
	

	Essential Question:
	     

	Mini-Lesson:
	     

	Task:
	     

	Summarize/Sharing:
	     

	Assignment:
	     


Extending Thinking Lesson Planning Form


	Name:
	     

	
	

	Essential Question:
	     

	Mini-Lesson:
	     

	Task:
	     

	Summarize/Sharing:
	     

	Assignment:
	     


Extending Thinking Lesson Planning Form


	Name:
	     

	
	

	Essential Question:
	     

	Mini-Lesson:
	     

	Task:
	     

	Summarize/Sharing:
	     

	Assignment:
	     



































































































The following pages contain the templates in direct reference to Decision 6.  Pages 11-15 contain 5 copies of the Acquisition Lesson Template.  Pages 16-20 contain 5 copies of the Extending Thinking Lesson Planning Template.  Due to the unique nature of each of the units created, the number of Acquisition Lessons and Extended Thinking Lessons will vary.  You may or may not need all five copies of either template.  
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1.	Graphic organizers help students comprehend information through visual 


	representation of concepts, ideas, and relationships.  They provide the structure


	for short and long term memory.





2.      Graphic organizers turn abstract concepts into concrete visual representations.





3.	Understanding text structure is critical to reading comprehension.  If


         students have a guide to the text structure, their comprehension 


         is considerably higher than when they only rely on reading and memorization.  


         Expository texts “explain” or tell about a subject.  Their ideas are organized by:


	*	Sequence or Time-Order


	*	Listing or Description


	*	Compare/Contrast


	*	Cause/Effect


	*	Problem/Solution





4.	The most important question a teacher can answer is:


	“How do I want students to THINK about my content?”


	Then the teacher selects a graphic organizer that facilitates that type of thinking.





5.	The use of graphic organizers produces learning effects that are substantial and long lasting.  

















Graphic Organizer Titles							Page Numbers





* KWL …………………………………………………………………….	29-32


* KWL Plus………………………………………………………………	33


* Word Map Outline………………………………………………………..	34


* Frayer Diagrams…………………………………………………………..	35-36


* Folk Tales Story Map…………………………………………………….	37


* Fish Bone (cause/effect)………………………………………………….	38


* Cause and Event…………………………………………………………..	39


* Cause and Effect………………………………………………………….	40


* Flow Chart (Sequence)……………………………………………………41


* Cycle Graph (Sequence and Repeat)……………………………………..	42


* Compare and Contrast……………………………………………………	43


* Compare and Contrast with Summary……………………………………	44


* Describing an Event (Abstracting)……………………………………….	45


* Descriptive Organizer (Literary Element)………………………………..	46


* Details (Literary Element)………………………………………………..	47


* Story Map (Literary Element)………………………………………….....	48


* Story Pyramid (Characterization)………………………………………...	49


* Character Map (Literary Element)………………………………………..	50


* Story Worm (Literary Elements)…………………………………………	51


* Story Map Showing Character Change…………………………………...	52


* Matrix (compare and contrast several items)……………………………..	53


* Web Diagram (classifying)……………………………………………….	54


* Newspaper Model – 5 W Model (abstracting)……………………………	55


* 5W and How Model………………………………………………………	56


* Word Problems Math (Problem Solving)…………………………………57


* Justify Your Answer (Justification)………………………………………	58


* Organizational Graphic Organizer (classifying/categorizing)……………	59


* Problem / Solution Organizer (Problem Solving)………………………...	60


* Skillful Decision Making…………………………………………………	61


* Prediction Tree Model (Deduction)………………………………………	62


* Constructing Support……………………………………………………..	63


* Inductive Reasoning………………………………………………………	64


* Analyzing Perspectives…………………………………………………...	65


* The Important Thing About………………………………………………	66





Graphic Organizers





-K-


Think I Know…





-W-


Think I’ll Learn…





-L-


I Learned…























KWL Outline 1





-K-


 I Know…





-W-


Think I Know





-L-


Want to Know























KWL Outline 2





-K-


What I Know…





-W-


Think I’ll Know





-L-


What I Learned























KWL Outline 3





-K-


What We Know





-W-


What We Want 


To Find Out





-L


What We Learned and


Still Need to Learn…























KWL Outline 4





KWL Plus Outline





-K-


Know





-W-


Want To Know





-L-


Learned





Topic:





Final category designations for “L”:


























Causes





The Word





What is it like?





What is it?


(write the definition)











NUMBER THEORY      


                                                                               PRIME








                                     COMPOSITE                                                                               





A whole number greater than one that has only two factors, itself and 1.


























Prime factorization can be used to find the GCF of a pair or set of numbers.





A prime number is never a perfect number.





A number greater than one that has more than two factors.





Can be either odd or even numbers.





Can always be reduced whenever part of a fraction





NUMBERS CAN BE CLASSIFIED AS PRIME, COMPOSITE, OR NEITHER





Word Map Outline 1





What are some examples? Prime numbers are 2,3,5,7,11,13,17,19,23,29,…………


Composite numbers are 4,6,8,9,10,12,14,15,16,18,20,21,22,24,25,26,27,28………..

















GCF of 12 and 24 is 12.





GCF of 50 and 100 is 50





GCF of 12 and 24 is 4


GCF of 50 and 100 is 2





 greatest number that is a factor of two or more numbers





GCF





Characteristics-can divide evenly into number number





Examples





Non-Examples





Frayer Diagram 1 





























  Definition











Sentence





I Think





Draw





Frayer Diagram 2 





Characters:                                                    





Setting:





Problem:





Solution:





Title:





Events:   1.


                 2. 


                 3. 


                 4. 


          





Folk Tales Story Map





Moral Point:





 





Effect



































































































































Fish Bone (Cause / Effect)

















Causes





Cause and Event





EVENT





CAUSE





CAUSE





CAUSE





CAUSE



































Name____________________





Date_____________________





Cause and Effect





Effect:




















Cause





Cause:





Cause:





Cause:





Cause





Cause





Skill  or Problem:



























































Flow Chart  (Sequence)





























Cycle Graph   (Sequence and Repeat)





Concept 1





Concept 2





How Alike?





How Different?





Compare / Contrast 1





            WITH REGARD TO





                    DEFINITION











MULTIPLES:





A number that is a product of a given number and any whole number





FACTORS AND MULTIPLES ARE USED TO SOLVE FRACTION PROBLEMS


FACTORS AND MULTIPLES ARE USED TO FIND EQUIVALENT FRACTIONS 

















FACTORS AND MULTIPLES ARE USEFUL IN SOLVING ARITHMETIC OPERATIONS





FACTORS





MULTIPLES





FACTORS:





One of two or more numbers that are multiplied to form a product





Concept 1





Concept 2





How Alike?





How Different?





Compare / Contrast 2





With Regard To





               “Size “of the number











LCM is the smallest multiple that a pair or set of numbers have in common





The LCM is the same or is bigger than one of the numbers that is being compared





LCM can be used to find the least common denominator





                                                       Factors form multiples and multiples are made up of factors.


                         One is always a factor of a number, and zero or one is never a multiple of a pair or set of numbers.





























The LCM or GCF is never “0”


Used to solve fraction problems





GCF





LCM





Largest number that will divide evenly into a pair or set of numbers





GCF is never larger than one of the numbers in a pair or set





GCF can be used to put fractions in simplest form








Summarize:The GCF and LCM can be used to solve arithmetic operations.











Summarize:











WHY?





HOW?





SIGNIFICANCE?





WHEN?





WHERE?





WHO?















































Describing An Event (Abstracting)





Descriptive Organizer  


(Literary Element)





MAIN IDEA SENTENCE





TOPIC











DETAILS
















































































MAIN


IDEA





DETAILS (Literary Element)





Title:











Setting











Characters











Solution:











Problem











Event 1:





Event 3:





Event 2:





Event 4:





Event 6:





Event 5:





STORY MAP


(Literary Element)





Directions:


Insert 1 word that names a central character.


Insert 2 words that describe the setting.


Insert 3 words that describe a character.


Insert 4 words that describe one event.


Insert 5 words that describe another event.





































































































5.





1.





2.





3.





4.





Story Pyramid (Characterization)





Directions:





Write character’s name in central square.


In the rectangles, list adjectives or qualities that describe that character.


In the ovals, writs examples from the text that support the adjectives or qualities.





Example











Character Map (Literary Element)





Quality





Quality





Quality





Example





Example





Example















































Character’s Name





Example











Example











STORY WORM (Literary Elements)























Event





Conclusion





Event



































Setting





Main Character











Story Map Showing Character Change





Turning Point








Events That Caused Change























Character at Beginning


 of Story





Character at End


 of Story





Story or Book





Matrix





Top


Category


Side 


Category































































































WEB DIAGRAM (Classifying)



























































































































































Newspaper Model – 5W Model (Abstracting)





Topic:





Using the information from this form write a paragraph

















WHO











WHAT











WHEN











WHERE











WHY





5W and How Model





TOPIC: ______________________________________





WHO:





WHAT:





WHEN:





WHERE:





WHY:





HOW:





SUMMARY STATEMENT:





Error analysis





What is the question? What is the LCM of 6 and 4?    





What is the essential information? multiples of 6 and 4





What information is not needed? factors of 6 and 4





What operations will I use? multiplication





Does my answer make sense?





Can a visual help me solve the problem?





Justify Your Answer (Justification)





To find the GCF, first I list all the numbers that will divide evenly into the pair or set of numbers.__





Second, I make certain that the factors are in pairs.





Third, all the factors that are alike will be circled ___





Finally, the largest number that is circled in both pairs or in the set will identified as the GCF.





To find the LCM, first I list the first ten multiples of a pair or set of numbers.___





Second, I circle the common multiples of the pair or set of numbers





Third, the smallest number that is a multiple of the pair of numbers or the set will be identified.





Finally, the least number that the pair or set of number will divide evenly into will be identified as the LCM





Organizational Graphic Organizer (Classifying / Categorizing)

































































Central  Topic





Graphic Organizers Table of Contents











Topic











Main Idea Sentence











Solution











Problem







































































Problem / Solution Organizer (Problem Solving)





OPTION CONSIDERED





SUPPORT


Why do you think each consequence will occur?





VALUE


How important is the consequence? Why?





CONSEQUENCES


What will happen if


you take this option?























SKILLFULL DECISION MAKING





OPTIONS


What can I do?

















Details / Proof





Details / Proof





Prediction Tree Model (Deduction)








1. Solid Lines & Boxes Are Details / Proof         2. Ovals Are Predictions        3. Framed Box is Conclusion


Directions:  1.  Students Read and Note Details, Facts,  Proof .


2.  Read, Gather Details, Facts, Proof and Make Predictions


3.  Make Conclusion or Final Prediction








Conclusion or Final Prediction











Prediction





Prediction





Details / Proof





Prediction















































Facts









































Reasons























Position Statement











Constructing Support

















The following pages (29-66) contain sample Graphic Organizer (GOs) templates in direct reference to Decision 2.  


A Table of Contents can be viewed on page 27.  


You must include at least one in your unit.  


Please reference the graphic organizers chosen for your unit by citing the title and page number in the Decision 2 form field.  


You may also pre-fill your chosen graphic organizer by navigating to that page and clicking in the appropriate text-spaces.  





1. Solid Lines Are Details / Proof         2. Ovals Are Predictions        3. Box is Conclusion 


  Directions:  1.  Students Read and Note Details, Facts,  Proof .


	             2.  Read, Gather Details, Facts, Proof and Make Predictions


	             3.  Make Conclusion or Final Prediction








Details:





Patterns:





Generalization:





Inductive Reasoning





Analyzing Perspectives





Issues:





Personal Perspective or Main Character’s Perspective:





Reason/Logic:





Different Perspective:





Reason/Logic





Conclusion/Awareness





The Most Important Thing





The most important thing about





is __





But. The most important thing about





is __





Summarizing Strategies: Learners Summarize & Answer 


                  Essential Question








Summarizing Strategies: Learners Summarize & Answer 


                  Essential Question
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